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Abstract 
This artic1e aims to report on the postsecondary education status of selected 
deaf students in the Philippines. An author-made questionnaire was administered 
to a total of 65 students (34 male and 31 female) who came from a college for the 
deaf and regular schools with special programs for the hearing impaired. Results 
revealed that pursuit for postsecondary education has been the concern of single 
students who most of the cases were born in Metro Manila and belong to Iow 
income group. They showed average achievement in English and Mathematics 
while low performance in Science was noted. As a result of inc1ination for a more 
“hands on learning，" vocational/technical related programs summarizes the 
courses of the students. Lecture was the most preferred learning strategies and 
the importance of teacher-interpreter and sign language interpreter was strongly 
recognized. Findings indicate the need for strengthening the vocational curricu-
lum in the secondary level to prepare the students for their postsecondary options 
in this area. Teaching strategies should also be enriched to increase the students' 
level of motivation. 
Key W ords: postsecondary education， preferred learning strategies， 
communication aids 
INTRODUCTION 
Deaf graduates face a crucial decision of 
what option to take after finishing secondary 
education. The individual's choice which is 
largely influenced by his socio-economic sta司
tus and some personal attributes would deter-
mine the kind of life he will have in the 
future. 
Due to financial difficulties， one option that 
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a large number of deaf graduates take into 
consideration is looking for employment 
(Sanchez and Kusanagi， 1997). Postsecondary 
education however， isthe other preference 
made by some of them who wish to ac司uire
further education. 
Acknowledging education as effective 
means of preparing deaf individuals assume 
important roles and become productive citi-
zens of the country， programs of such kind in 
the United States of America and J apan have 
been increasing in number (Smith and Luck-
asson， 1995; Kusanagi， 1994) and have gained 
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legal and popular support from the govern-
ment. In the PhilippInes the programs of this 
type are few and normally hosted by private 
institutions. Offerings of such kind are usu-
ally limited in Metro Manila. 
Although the enactment of the Magna 
Carta for Disabled Persons in 1992 provides 
the deaf and other disadvantaged with ade-
quate access and assistance to postsecondary 
education， very few are sti1l enjoying such 
right. 
While limited research has been conducted 
on this area since the enactment of the afore-
mentioned bi1l， the present study thus 
attempts to describe the present status of 
deaf students as well as the significant fac-
tors influencing their academic life in the 
postsecondary level studying the researches 
in the U.S.A. and Japan. The authors particu-
larly focused on the deaf students' perception 
on communication aids used at school， facil-
ities and servIces offered by the school and 
frequency of consultations with key persons. 
It is hoped that the results of this study will 
aid government officials， school administra-
tors serving the hearing impaired， special 
educators and rehabilitation workers in tak-
ing appropriate steps for improving the sta-
tus of these individuals. 
PURPOSE OF THE STUDY 
This study sought to determine the post-
secondary education status of deaf students 
in the Philippines. Specifically， this aimed to 
answer the following questions : 
1 . Whatis the profile of the deaf students 
in terms of: 
a demographic factors 
b. educational background 
c deafness-related factors 
2. 2. What is the perception of the deaf 
students in the following areas : 
a preferred learning strategies 
b. frequency of consultations with key 
persons 
c communication aids used at school 
d. school facilities. services and 
methods of instruction 
3. What are the usual problems en-
countered by the deaf and what recom・
mendations can be made to improve their 
academic life? 
METHODOLOGY 
1 . Subjects of the Study 
The respondents consisted of 65 deaf stu-
dents: 34 males and 31 females who are 
taking postsecondary courses a t he time of 
study. They were selected from the following 
postsecondary education institutions with the 
following distribution of subjetcs: College of 
Saint Benilde-De La Salle University (CSB 
一DLSU)，15.4%; CAP College for the Deaf 
(CAP-CD)， 55.4% and the Manila Christian 
Computer Institute (MCCI)， 23.1%， It is 
important to note here that a total of 100% 
was not attained since there was one student 
each from CSB一DLSUand CAP-CD who， for 
unknown reason was not able to return the 
questionnaire. One of the first postsecondary 
institution for the hearing impaired， CAP-CD 
basically employs sign language as a medium 
of instruction. CSB一DLSUand MCCI on the 
other hand， are regular schools with special 
educational programs for the deaf. These 
schools likewise use sign language in the 
instruction of deaf learners. 
2. Procedures 
Coordination with the aforementioned 
institutions was initially made to facilitate 
the gathering of important data. From the 
total population of the surveyed schools， 50% 
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were randomly selected to respond to the 
questionnaire so that a more representative 
description can be derived. The breakdown 
of the subjects is as follows : 
CSB一DLSU25-11 respondents 
CAP-CD 80-39 respondents 
MCCID 30-15 respondents 
An author-made questionnaire was ad-
ministered in group with the assistance of a 
sign language interpreter who explained the 
instructions and contents of the question-
naire. The questionnaire sought to elicit 
demographic and other related information 
about the subjects and their perception 
towards different areas influencing academic 
life. 
3. Methods of Analysis 
This research is a descriptive type of study 
which employed simple statistics in the analy-
sis of data. 
RESULTS AND DISCUSSIONS 
1 . Profile of the Deaf Students 
A. Demographic Factors 
The respondents of the study were com-
posed of 34 male and 31 female deaf students 
whose ages ranged from 16 to 36 years old 
with a mean age of 22 years oId. A large 
distribution of 95.4% belong to the single 
status (95.4%) while 4.6% are married. These 
figures show that pursuit for postsecondary 
education has been the concern of many deaf 
individuals who do not have marital commit-
ment yet. 
Taking a closer look at the respondents' 
age， itcould be noticed that further education 
has also been the priority of many deaf adults 
as 64.6% belong to this group. Similar situa幽
tion is noted in the United States where in 
1985 to 1986， an estimated 35，000 deaf adults 
took continuing education courses， many of 
them offered through Gallaudet University 
(Commission on the Education of the Deaf， 
1988 as docun1ented by Smith and Luckasson， 
1995). 
Regarding place of birth， 61.5% were born 
in Metro Manila; 36.9%， provincial areas 
and there is a case of a student who was 
born outside the Philippines. Family income-
wise， 55.4 % of the respondents came from a 
low-income group (P7，000 below) while 44.6% 
belong to a high income group (P7，000 above). 
Since the surveyed institutions 'iへ1ereal pri-
vate schools， a relatively high amount is 
required of students for their fees. It is 
worthy to mention however， that those who 
belong to the majority-income group are 
receiving scholarship which makes educa-
tional accommodation easier for them. Such 
assistance is in consonance with the provision 
of Chapter 2， Section 15 of the Magna Carta 
for the Disabled Persons (1992). 
B. Educational Background 
Basically the subjects were secondary grad-
uates from 1982 to 1996 and coming from the 
different institutions catering to the needs of 
deaf learners. Of these cases， 76.9% finished 
secondary education from various schools for 
the deaf; 12.3% from special education cen-
ters and 7.7% were from mainstreamed pro-
gram. The remaining 3.1% failed to respond 
to the this part of the questionnaire. 
Since high school academic achievement is 
a good predictor of later success， the 
researcher took note of the subjects' perfor岨
mance in English， Mathematics and Science 
which are considered basic learning areas. 
This was also ga thered since there were no 
achievement data available in the postsecon-
dary level at the time of study. Utilizing the 
grade point average (GPA) in the afore刷
mentioned learning areas， itwas found out 
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Table 1 Academic Achievement in 
High School 
Rating High A verage Low 
Learning Areaト¥¥ (%) (%) (%) 
English 23.1 56.9 20.0 
Mathematics 29.2 46.2 24.6 
Science 30.8 33.8 35.4 
that the subjects have average achievement 
in English and Mathematics with 56.9% and 
46.2% distribution respectively. Science， 
however， received Iow performance as 35.4% 
。fthe cases falI within this Ievel. Please refer 
to Table 1 for this. 
Admission of students in the postsecondary 
level despite low achievement could be due to 
the absence of entrance examination that 
would screen deaf applicants in this level. 
Exemption of deaf students from the 
N ationaI ColIege Entrance Examination is 
also contributing factor for this situation. 
Education is aIso made possible since major-
ity of the respondents reside in Metro Manila 
where al the surveyed schools are Iocated. 
As regards the institutions hosting pro-
grams for the deaf， itwas noted that 55.4% 
are accommodated at a college for the deaf 
while 44.6% are from regular schools offering 
special programs for the hearing impaired. 
In this study， two institutions belong to the 
Iattter group. Enhanced sociaIization skills 
with fellow deaf as noted by Brown and 
Foster (1991) could be the reason why a large 
number of respondents chose to enrol1 in a 
school for the deaf. 
Courseswise， 44.6% are presently taking 
associate courses in information technology ; 
23.2%， computer software technology， 13.8%， 
accounting and 7.7%， business management. 
There are 10.8% of the cases who are 
enrolled in a degree course in business admin-
istration. These findings relate to that of 
Kasen et. al. (1990) when they studied the 
status of 46 rubella deaf young adults. Drawn 
from four types of school settings: special 
day school for the deaf， regular school with 
the half the day mainstreamed， regular 
school with the half the day or more main-
streamed and completely mainstreamed， they 
found out that 62.5% of the subjects' major 
areas of study were heavily concentrated in 
computer science， business and other techni-
cal， job-focused subjects as compared to a 
more liberal arts orientation. 
Summarizing this part， vocational-related 
courses could be the result of the deaf's 
preference for a more “hands on learning" 
than the usual academic-related courses 
where theoretical discussions are done in the 
classroom most of the time. Please refer to 
Figure 1 fo this. Another factor affecting 
their choice on“hands on learning" might be 
the possibility for immediate employment. 
回 InformatlonTechnology 
• Computer Softwareγechnology 
図 Associatein Accounting 
回 Associatein Business Management 
口 DegreeCourse in Business Administration 
Fig. 1 Courses Being Taken 
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Since there are only few postsecondary 
institutions/programs for the deaf in the 
Philippines， limited opportunities are then 
made available for them. On the contrary， a 
considerable improvement in the number of 
postsecondary programs for the deaf in other 
countries have been noticed. Smith and 
Luckasson (1995) noted that there are 150 
postsecondary accredited programs in the 
United States specifically designed for deaf 
students. These programs serve 7，664 stu司
dents with hearing impairments， and al have 
support services inc1uding a coordinator. 
W orthy to mention are the programs being 
offered at the Gal1audet University in Wa静
shington， D.C. and the National Technical 
Institute for the Deaf (NTID) at Rochester 
Institute of Technology (RIT) in New York. 
At NTID， deaf students have the option of 
enrol1ing within the college that are designed 
specifically to address the special needs of 
deaf learners， or of “cross-registering" into 
academic programs by one of the colleges of 
Rochester Institute of Technology (RIT). If 
they choose the latter option， they are pro-
vided extensive support services including 
interpreters， note-takers and tutors. Thus， 
deaf students have the academic advantage 
of receiving a degree from a wel1 regarded 
institution and the social advantage of having 
a significant number of deaf peers (Brown 
and Foster， 1991). 
Residence in post secondary institution for 
the deaf requires 70.8% of the respondents to 
finish their course in 2 years; 18.5 % in 3 
years while 10.8% would be able to finish the 
degree in 4 years. Short term program has 
become the choice of many students as this 
offer immediate opportunity for employment. 
In addition， this could also be due to the fact 
that taking short term courses only require 
minimal fees than enrolling in college or 
bachelor's degree programs. 
C. Deafness-Related Factors 
This study revealed that 58.5% of the 
respondents are congenitally deaf while 41. 
5%， adventitious. Of the latter group， 59.3% 
became deaf during early childhood (3-7 
years); 29.6%， during babyhood (1-2 years) ; 
7.4% during puberty (8-12 years) while the 
remaining 3.7% became deaf late in life. In 
terms of degree of hearing loss， 46.2% have 
profound impairment; 24.6%， severe; 15. 
4%， moderate and 12.3% of the respondents 
have mild hearing loss. Again， there are 1.5% 
cases whose degree of hearing impairment is 
undetermined. Aware of education's rich 
contribution in man's life， the respondents， 
regardless of onset and degree of impairment， 
have sought for further education as an effec司
tive means in preparing them as productive 
individuals in the future. 
2. Perception of the Deaf Students 
A. Preferred Learning Strategies 
Learning is defined by Lawton and Gordon 
(1993) as a permanent or lasting change in 
knowledge， skills or attitudes brought about 
by experience rather than maturation is the 
ultimate goal of educative process. Achiev-
ing this goal in an educational setting nec-
cesitates effective teaching which facilitate 
Practicum 
Group Discussion 
Reporting 
SeminarlWorkshop 
Educational Trip 
しecture
(Rank Order) 
Fig.2 Hierarchy of Preferred Learning Strat-
egles 
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the process. Lang et. al (1994) describe the 
characteristics of effective teaching as they 
interviewed 56 deaf college students regard-
ing the latter's view on some critical teaching 
incidents. They noted that 30.9% of the 
incidents were associated with aspects of 
teacher affect and the category with the next 
-highest frequency of occurrence was teach-
ing strategies (24.4%)， foIlowed by quality of 
lectures and explanations (17.4%) and com-
munication (17%). The researchers stressed 
that effective teaching is one which provides 
reinforcement and feedback， uses visual aids 
and involves the students in learning activ-
ities. With these as considerations， teaching 
-learning materials are truly useful as they 
facilitate and stimulate learning process in 
order that the learner is able to fully realize 
his potentials (MECS， 1986). 
The present study relates with the afore-
mentioned since the respondents' preferred 
learning strategies are those that satisfy the 
conditions for effective teaching. 1n this case， 
lecture was the method most liked by the 
deaf students in classroom as this provides 
opportunities for them to acquire new con-
cepts from the teachers who utilize novelty 
and creativity in the presentation of the 
topics. This was followed by educational 
trips and the conduct of seminar-workshop. 
Equally interesting， educational trips allow 
the students to experience the concreteness 
of the material to be learned by visiting some 
places and laboratories. Seminar-workshop 
on the other hand gives time for shared 
discussion which at the end of the session will 
require an output from the learners. A hier-
archy of learning strategies on Figure 2 is 
derived showing the respondents' degree of 
preference for different learning strategies. 
B. Consultations with Key Persons 
This part presents how frequent the sub-
jects consult with the key persons regarding 
their academic undertakings. 1 t was 
revealed in this study that 56.9% of the deaf 
confer with their parents， sometimes; 24.6%， 
never and 18.4%， often. 1n the case of the 
academic adviser， 70.8% of the students con-
sult with them sometimes; 15.4%， never and 
13.9%， often. The same pattern holds true in 
relation with the subject teacher as 75.4% 
seek their help， sometimes; 20%， often and 4. 
6%， never. Guidance counselors whose task 
is basically ensuring the adjustment of stu・
dents in their academic life are also some-
times sought for advise by 52.3% of the deaf ; 
36.9%， never and 9.2%， often. Deaf c1ass-
mates and iriends are sometimes requested 
for assistance by 64.6% of the cases; 29.2%， 
often and 4.6%， never. However， other 
school staff are never consulted by 53.9% of 
the deaf while33.9% and 10.8% seek for their 
opinions sometimes and oftentimes respec-
tively. As in other items， a 100% response 
was not gathered because about l.5% of the 
subjects did not have answer on areas for 
guidance counselors， deaf classmates and 
friends， and other school staff. As such， deaf 
students tend to discern things from their 
own point of view without so much considera-
tion of their parents， teachers and friends' 
perception. Social support and encourage-
ment should therefore be enhanced by par-
ents and significant others so that the stu-
dents may be more open with their feelings 
and problems. These would likewise block 
their egocentric behavior and enable them to 
develop a more adjusted personality. Please 
see Figure 3 for this. 
C. Communication Aids 
Aids to communication play a significant 
role in the learning process of deaf learners 
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as these help make the learning stimuli avail-
able for them. In this study， teacher-inter噌
preter and sign language interpreter are 
revealed to be very helpful communication 
aids as 56.9% and 53.9% of the respondents 
respectively perceived its importance. 
While De Caro et a1. (1987) noted interpret-
ing as the most often provided special sup-
port services， itis just necessary to enhance 
the interpreting and sign language skills of 
teachers and other individuals involved in the 
education of the deaf. In the Philippines， the 
Philippine Registry of Interpreters for the 
Deaf， a non-government organization which 
was established in 1979， provides sign lan-
guage training at various levels to individuals 
(mostly teachers and rehabilitation workers) 
who want to acquire/upgrade sign language 
skills. Training its teachers on this area is 
likewise conducted by the Philippine School 
for the Deaf， the pioneer institution for the 
handicapped and the only national school for 
the hearing impaired in the country. 
Tutors， captioned films and note-taker 
with 58.5%， 49.2% and 47.7% distribution 
deaf， tutors are perceived to facilitate learn-
ing as special sessions are conducted to clari-
fy some unclear topics. As subtitles print the 
words spoken in films and video， captioning 
allows the deaf to have equal access to infor-
mation and entertainment (Smith and Luck-
asson， 1995). N ote-takers on the other hand 
lend its usefulness in documenting the lec-
tures delivered necessary for the deaf's con-
duct of self-study or review. However， tele幽
typewriter (TTY) formerly known as the 
telecommunication device for the deaf (TDD) 
along with hearing aid are perceived to be not 
helpful communication tools as 58.5% and 47. 
7% of the deaf supported this view. Since 
TTY is not yet available in the surveyed 
schools and even students do not own one， its 
importance is then not acknowledged. In the 
case of hearing aid， this device was not 
identified useful since the students could 
benefit from sign language communication 
despite its absence. Details are shown on 
Figure 4. 
D. School Facilities， Services and 
Methods of Instruction 
respectively are just regarded as helpful com- Utilizing a 3-point scale， subjects were 
munication tools. Skillful in dealing with the asked whether these aspects are “very good，" 
“good" and “not good" depending on their 
Oth. Sch.Staf1 
Classl Friends 
Guid Counselor 
Sub. Teacher 
Acad. Adviser 
Parents 
20 4口
図 Often
圃 Sometimes
• Never 
60 80 
Fig.3 Frequency of Consultations with Key 
Persons 
Note.takers 
Gapt. Films 
Hearing Atds 
Tutor 
SL Inter 
Tele-Type 
Tea. -In1er 
1日 20 30 40 50 60 
ID Very Helpful 
圃 Helpful
• Not Helpful 
Fig.4 Usefulness of Communication Aids 
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Table 2 Perception of Some Aspects of Academic Life 
Very Good Good Not Good 
Aspects 一¥¥¥---
Facilities and Equipment 
Programs and Services 
Methods of Instruction 
experiences. Academic programs and ser-
vices (78.5%)， methods of instruction (66.2 ) 
and facilities and equipment (55.4%) received 
“good" rating from the respondents. 
This indicated that on the average the 
subjects viewed the aforementioned aspects 
as functional and relevant to their needs. A 
closer look at the program offerings of the 
surveyed schools showed a curriculum adapt“ 
ed for the deaf in order to meet their unique 
instructional needs. The teaching force is 
composed of special educators who have 
training in the use of sign language as a 
communication mode. Academic advising 
and interpreting are also extended to help the 
students in school-related problems. Most 
important1y， practicum is offered to graduaι 
ing students and a job placement is provided 
after graduation. 
On the other hand， itis important to under僧
score the percentage of respondents (44.6%) 
who perceived facilities and equipment the 
negative way. Discontentment was attribut-
ed to insufficient buildings/ classroom where 
classes for the students could be held. This 
part needs considerable attention for environ-
ment has significant influence on learning. 
Please refer to Table 2. 
3. Usual Problems and Recommendations 
This part describes the usual problems 
being encountered by the respondents as they 
become part of educational institutions. 
Along these problems are opinions which 
(%) 
32.3 
18.5 
27.7 
(%) (%) 
55.4 12.3 
78.5 3.1 
66.2 6.2 
were freely expressed by the subjects. 
Results revealed that communication topped 
the list as 36.9% of the cases complain in this 
area. 
Although teachers receive sign language 
training prior to teaching， communication 
problems sti1l arise between them and the 
students who act as communication partners 
in the teaching-learning process. Perhaps 
teachers' proficiency in the language of signs 
is stil1 not enough to impart the intended 
ideas. Supporting this claim， Arevalo and 
Kusanagi (1996) found out that the message 
level correspondence of teachers in the use of 
simultaneous communication is from 60-80% 
only which means that the conveyed message 
is not fully understood. 1n an earlier study， 
such deficiency was attributed to teachers' 
insufficient sign language background as 
most of the respondents are stil in the basic 
level. (Arevalo and Kusanagi， 1995). It is thus 
encouraged that teachers for the deaf should 
upgrade their sign language skil1s and update 
themselves with the current trends on com-
munication modes and other deaf-related 
issues. For effective communication works 
on a two-way basis， teachers should also try 
to develop a more personal contact with the 
deaf for them to be able to assist their stu-
dents well. 
Difficulty in one's subjects like sentence 
construction is also a problem raised by 23. 
1 % of the respondents. A common occurence 
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among deaf individuals， such problem ilus- 1 . This study revealed that pursuit for 
trates Myklebust's (1964)“deafism" which higher education has been the concern of 
focuses on the English problems of hearing single students who most of the cases were 
-impaired children. These weaknesses born in Metro Manila and belong to low 
inc1ude omission of necessary words or incor-
rect use of words， simple and rigid sentence 
structures and inability to deduce meaning of 
words from context. 
While majority of the deaf use American 
Sign Language (ASL) rather than Signing 
Exact English (SEE)， the tendency for utter-
ing sentences in distorted word order is found 
greater (Flores， 1989; Parian， 1996). 
Unfavorable relations on the other hand is 
aired as bothering some 4.6% of the respon齢
dents. The deaf's restricted personality 
development which was discussed earlier 
could pave the way for exhibiting such behav-
ior. Problems concerning deaf's association 
with the hearing counterpart could again be 
traced back to communication barrier. 
Knowledge of sign language is again acknow-
ledged as necessary for hearing people in 
order for them to understand and relate well 
with the deaf. 
The construction of more c1assrooms/ 
buildings is one of the major suggestions 
raised by the students as it was observed that 
some c1assrooms of the surveyed schools are 
too smal1 and not conducive for learning. 
The proposal is likewise necessary as there 
are two cases of surveyed schools wherein 
the rooms are constructed side by side with 
the personnel's office. Another area which 
caught the attention of the students is the 
need to improve the sign language skills of 
the teachers for better communication. 
CONCLUSIONS 
The conc1usions of the study are as fol-
lows: 
income group. Most of them have pγofound 
impairment who acquired deafness prior to 
the development of language. Educational 
backgroundwise， the students were basically 
secondary graduates with average achieve輔
ment in English and Mathematics and low 
performance in Science. Accommodated at a 
college for the deaf and regular schools with 
special programs fOI・thehearing impaired， 
vocational/technical training summarizes the 
deaf's postsecondary course as a result of 
preference for a more“hands on learning." 
2 . Lecture， seminar-workshop and educa-
tional trips were the most preferred learning 
strategies of deaf students. Consultations 
with the key persons at school was not 
oftentimes done by the students although 
they recognize the great importance of 
teacher-interpreter and sign language inter-
preter in the c1assroom. As regards percep-
tion towards the school's programs， services 
and methods of instruction， the respondents 
generally rated these areas positively. 
3. Communication problems topped the 
list of the students' complaint at school 
despite teachers' knowledge of sign language. 
This was followed by difficulty in one's sub-
ject particularly poor sentence construction. 
Unfavorable relations were also raised as 
bothering the students. 1n order to improve 
their academic life， the students suggested for 
a constr・uctionof more buildings/ c1assrooms 
as conducive venues for learning. They like-
wise sought for the upgrading of teachers' 
sign language skills for better understanding. 
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